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Virtual Office Hours: 
Mondays 11:30-12:00; Lavita  https://udenver.zoom.us/j/96312454048
Mondays: 11:30-12:00; Michael  https://udenver.zoom.us/j/93781405774
Other hours arranged, as needed
This three-quarter course sequence will serve as a supplement to students’ academic and field placement experiences.  Students will gain a broader awareness and understanding of the interaction between psychology and the legal and criminal justice systems.  Focus of the three-quarter FP practicum class will be to assist students in making the linkages between their academic materials and their field placement experiences.  Practicum class will provide students with the opportunity to discuss clinical issues relevant to their field placement experiences. The practicum class will further provide students with an opportunity to clarify their role as a therapist, evaluator, and consultant to attorneys, judges, and criminal justice personnel.  Through the sharing of experiences, role playing, and case presentations, students will develop their professional psychology identity. Ethical and clinical considerations within the legal and criminal justice settings will be explored.  In addition, students will address the cultural issues impacting their work with this population. Practicum classes are designed to teach the program’s core competencies, and to provide students with opportunities to demonstrate developing mastery of these.
In this first quarter, we will discuss issues that have bearing on your work with forensic populations, the central features of which include adapting to the culture of professional psychology by exploring relationships and by engaging in conflict resolution.  By the end of the quarter, you will be well versed in the ethical guidelines, standards, and dilemmas facing you as forensic trainees.  Also, you will be knowledgeable about issues related to stress and burnout in this field, including topics such as suicide and physical assault risks, and working within a system.  Importantly, you will develop the skills needed to best utilize feedback and provide constructive feedback to others.    

This course covers all the competencies required in the program:

Professionalism: Professional values and ethics as evidence in behavior and comportment that reflects integrity and responsibility. 

Reflective Practice/Self-Assessment/Self-Care: Practice conducted with personal and professional self-awareness and reflection, with awareness of competencies and with appropriate self-care.

Scientific Knowledge and Methods: Grounded in critical thinking, this competency involves the understanding of research, research methodology, techniques of data collection and analysis, biological bases of behavior, cognitive-affective bases of behavior, and development across the lifespan; and respect for scientifically derived knowledge.

Relationships: Relate effectively and meaningfully with individuals, groups, and/or communities.

Individual and Cultural Diversity: Awareness, sensitivity and skills in working professionally with diverse individuals, groups, and communities who represent various cultural and personal background and characteristics, defined broadly and consistent with APA policy.

Ethical Legal Standards and Policy: Application of ethical concepts and awareness of legal issues regarding professional activities with individuals, groups, and organizations.

Assessment: Assessment and diagnosis of problems, capabilities and issues associated with individuals, groups, and/or organizations.

Intervention: Interventions designed to alleviate suffering and to promote health and well-being of individuals, groups, and/or organizations.
The student learning objectives for the course follow.

1. Corrective feedback is a gift and the only way to learn.

2. Conflict is ubiquitous.

3. There is a conflict between effective, relational clinical work and manualized work supported by “studies.”

4. The self is the instrument of change in clinical work.

5. Supervision can be used or endured.

6. There are cultural practices in forensic psychology, called professionalism, that promote effective work.

7. Diversity competence involves managing a dialectic between categorizing people and individualizing them. This also applies to diagnosis.

8. Diversity competence involves finding commonalities as well as differences.

Required Texts:  
Karson, M. & Nadkarni, L. (2013). Principles of forensic report writing. Washington, D.C.: American Psychological Association.
Karson, M. (2018). What every therapist needs to know. Lanham, MD: Rowan & Littlefield.
APA Publication Manual (7th edition)

Recommended Text: Brodsky, S. (2011). Therapy with Coerced and Reluctant Clients. Washington, DC: American Psychological Association.
Grading:
1) 20% of your grade will be earned through class attendance and participation.  Attendance at each class meeting is expected of all students. If you are unable to participate in a synchronous class, please notify us AS SOON AS POSSIBLE. Ten weeks go quickly. Planned absences will adversely affect your grade.  You will also participate in discussing issues related to field placement experiences and role-plays to earn this portion of your grade.  Confidentiality is to be strictly maintained, and will also be reflected in your grade.  Professionalism will also be noted in this portion of the grade. Timely completion of your STARS paperwork will be incorporated into the professionalism portion of your grade for this course. We recommend that you practice engaging in facilitative discussions to receive proper credit for class participation.
Your grade will also be earned through your preparedness to discuss assigned readings.  
2) 80% of your grade will be earned by writing assigned one-page, 12 point font, double-spaced papers. How to write these will be discussed in class. Quality will affect the grade.
For all papers, the reader ought to learn something about your psychology.

Paper




Due


To:
My ethical challenge


Week 4

Lavita.Nadkarni@du.edu
Before starting the paper, review the APA Ethics code and the Forensic Specialty Guidelines. Which of the guidelines/ethics code might be most difficult for you to uphold? Identify that ethics code/guideline in one or two sentences. Is it surprising to you that this would be the code/guideline you selected? How so? The second paragraph will be your reflection on why you think it would be the one most difficult for you to uphold? You can use past experience if you want, but the idea is to apply the reflective practice competency to this dilemma. Given the above, the final paragraph will include what you think you could do to limit this from happening – other than just knowing about it.  

First forensic encounter

Week 6

Michael.Karson@du.edu
Describe an encounter. Describe your idiosyncratic reaction to it. Speculate on how your reaction may be a guide to the work you’ll have to do to become competent in this field.

My contribution to an 
  educational environment

Week 8

Lavita.Nadkarni@du.edu

In the 1st paragraph, describe an incident in which you contributed to the educational environment in Practicum. If you did not say anything (lack of contribution in a way), you can also describe this incident.  What was the incident preceding you not saying anything even though you might have wished you had? In the 2nd paragraph, in terms of the self-reflection competency, how would you assess this contribution or lack of contribution.  For example, were you trying to further the conversation, trying to be seen in a certain way by your peers/professors, trying to be understood/validated, being concerned about the reaction, etc.  There are many ways you can discuss your assessment of your contribution and/or why you might not have said anything and/or didn’t say as much as you would have wanted to say. In the final paragraph, again in terms of self-reflection, what about your contributions or lack of contributions to an educational environment is personal/unique to you and what might you do to grow/learn from that? 

My self-care trap


Week 10

Michael.Karson@du.edu
Describe a recent moment when you neglected, spoiled, or abused yourself, what it says about you that you treated yourself in that way in those circumstances, and the implications for how you may be disposed to treat clients.

Grades depend on your demonstration of mastery of the competencies this course covers and your fulfillment of the assignments, including productive class participation.  In fact, as a guide, 20% of your grade will depend on your demonstration of the competencies in your class participation.  Put differently, you cannot get a better grade than B- if your class participation indicates a serious deficiency in one of the competencies. Grading reflects our assessment of your demonstration of the competencies, adjusted for your just starting the program.
Extra Credit (5%):

The second year MAFP students are seeking volunteers to assist them in their assessment class.  You will be asked to role play a “testee” to receive the extra credit.  The testing session should last approximately 1.5 to 2 hours.  This may be one of your last opportunities to experience what it is like to be given a psychological test as a subject.

Grades
Points assigned to papers are designed to help you understand how you did on that assignment, but the overall grade for the class will reflect our assessment of where you are on acquiring and displaying the core competencies taught in this program. The grading process will be discussed in class as an example of the complexities associated with assessment and learning.

Please keep a copy of this syllabus as you will need it to comply with education equivalency standards for state licensing.

Students with Disabilities/Medical Issues:
GSPP is committed to equal access and participation for all persons, including those with disabilities, in academic areas and other programs sponsored by the University.  This includes providing reasonable accommodations pursuant to Section 504 of the Rehabilitation Act of 1973 and the American with Disabilities Act (ADA) of 1990, and the ADA Amendment Act of 2008 (ADAA).  Appropriate accommodations for students with disabilities are provided on an individualized, collaborative, and flexible basis.  To request a new accommodation, or modification to an existing accommodation, students must contact the DU Disability Services Program at dsp@du.edu or 303-871-2372/2278; 1999 E. Evans Ave.; 4th floor of Ruffatto Hall. Information is also available online at http://www.du.edu/studentlife/disability/dsp/; see Handbook for Students with Disabilities.
Information about Academic Integrity:
Please examine the University of Denver’s Honor Code, Code of Student Conduct, and Student Rights and Responsibilities documents, which are posted on the website of DU’s Office of Citizenship and Community Standards (http://www.du.edu/studentlife/studentconduct/index.html). All members of the University community, including students, faculty, staff, administrators and trustees, are entrusted with the responsibility of observing these ethical goals and values as they relate to academic integrity and must not commit any intentional misrepresentation or deception in academic or professional matters.

 

GSPP Resources: If you have questions or concerns at any time during your training here at the GSPP, you may speak with any professor; your advisor; another faculty member, staff member, or administrator you trust; Dorothy Hansen, Psy.D., the GSPP Student Advocate (at 303.756.3002 or dorothyhansen6@gmail.com.

 

Statement about Professional Writing:
GSPP students are encouraged to take advantage of the Writing Center’s services; getting feedback benefits writers at all skill levels. The Center offers one-on-one consultations that address everything from brainstorming and developing ideas to crafting strong sentences and documenting sources. For more information, visit http://www.du.edu/writing/writingcenter/ or call 303.871.7456.
Forensic writing is a new skill set for many students.  It is an essential skill to master as it is often your professional introduction to the court system.

Research Center Services: 

The University Libraries Research Center (http://libraryhelp.du.edu) answers research questions seven days a week by phone, email, in-person, chat/IM or text.  One-on-one research consultations in the Anderson Academic Commons (AAC) are also available on a drop-in basis or by appointment. Consultations help students at any stage of the research process, from refining a topic, to finding books and articles, to creating a bibliography.  The Research Center can also assist students with finding images, audio recordings, and videos for course projects. Telephone and Zoom video consultations are also available by request for distance students. Ask a question or make an appointment by calling 303-871-2905 or visiting http://libraryhelp.du.edu. Over 99% of the students who have visited the Research Center report they would recommend the Research Center to a friend or classmate. Computer support is available from the University Technology Support (UTS) Help Center located in the AAC. GSPP works closely with AAC Social Sciences Librarian, Jenny Bowers. Her email is jennifer.bowers@du.edu. 
Religious Accommodations Policy
University policy grants students excused absences from class or other organized activities or observance of religious holy days, unless the accommodation would create an undue hardship. You must notify us by the end of the first week of classes if you have any conflicts that may require an absence. It is your responsibility to make arrangements with us in advance to make up any missed work or in-class material.
Inclusive Learning Environments
(developed by the Faculty Senate) In this class, we will work together to develop a learning community that is inclusive and respectful. Our diversity may be reflected by differences in race, culture, age, religion, sexual orientation, socioeconomic background, and myriad other social identities and life experiences. The goal of inclusiveness, in a diverse community, encourages and appreciates expressions of different ideas, opinions, and beliefs, so that conversations and interactions that could potentially be divisive turn instead into opportunities for intellectual and personal enrichment.  A dedication to inclusiveness requires respecting what others say, their right to say it, and the thoughtful consideration of others’ communication. Both speaking up and listening are valuable tools for furthering thoughtful, enlightening dialogue. Respecting one another’s individual differences is critical in transforming a collection of diverse individuals into an inclusive, collaborative and excellent learning community. Our core commitment shapes our core expectation for behavior inside and outside of the classroom. 
Mental Health & Wellness
As part of the University’s Culture of Care & Support we provide campus resources to create access for you to maintain your safety, health, and well-being. We understand that as a student you may experience a range of issues that can cause barriers to learning, such as strained relationships, increased anxiety, alcohol/drug concerns, depression, difficulty concentrating and/or lack of motivation. These stressful moments can impact academic performance or reduce your ability to engage. The University offers services to assist you with addressing these or ANY other concerns you may be experiencing. If you or someone you know are suffering from any challenges, you should reach out for support. You can seek confidential mental health services available on campus in the Health & Counseling Center (HCC). 
If you plan to participate in a PsyD program field placement or internship at the HCC in the future, know that it would be best to seek help from other resources. A list of therapist is available under the PioneerWeb GSPP tab, in the Student Resources folder. Another helpful resource is Student Outreach & Support (SOS), where staff work with you to connect to all the appropriate campus resources (there are many!), develop a plan of action, and guide you in navigating challenging situations. If you are concerned about one of your peers you can submit a report through our Pioneers Care System. More information about HCC, SOS, and Pioneers CARE can be found at:
Health & Counseling Services (http://www.du.edu/health-and-counseling center/) Student Outreach & Support and Pioneers Care reporting (http://www.du.edu/studentlife/studentsupport/)
Title IX Gender violence can happen to anyone regardless of race, class, age, appearance, gender identity, or sexual orientation.  The University of Denver is committed to providing an environment free of discrimination on the basis of sex (gender), including sexual misconduct, sexual assault, relationship violence, and stalking.  The Center for Advocacy, Prevention and Empowerment (CAPE) provides programs and resources to help promote healthy relationships, teach non-violence and equality, and foster a respectful and safe environment for all members of the University of Denver community.  All services are confidential and free of charge.  For assistance during business hours, call 303-871-3853 and ask to speak to the Director of CAPE.  After hours, please call the Emergency & Crisis Dispatch Line at 303-871-3000and ask to speak to the CAPE advocate on call. 
Use of Zoom Technology in the Classroom during COVID-19
· If possible, join from a private, quiet place where you won’t be interrupted or distracted for the duration of the class. Try to eliminate anything nonessential from your workspace (close any tabs not directly related to class, turn off your phone, and so forth. Please avoid the temptation of Facebook, texting, or other off-topic diversions. These are good tips for in-person classes, and good habits to get into for clinical work!).
· Mute your microphone unless you are speaking, but turn on your video whenever possible. We all need a break from being “on” now and then, but part of the graduate training experience is developing ourselves as the tool of our trade. Interacting face to face (even if that means onscreen) is how we build and hone that skill set. This is not a program where the primary goal is to passively receive and recite information; you bring something unique to the dynamic, and your presence is important. If you need to turn your video off for significant portions of class (for example, due to illness or childcare issues), let your instructor know.
· In this class, we will asking you to use the “raise your hand” feature to ask a question or make a comment. 
Finally, please refer to the DU COVID-19 website regularly for all updates on current policies.
REMOTE AND WEB-SUPPORTED CLASSES
It is your responsibility to procure reliable, readily-accessible Internet service in order to fulfill course expectations. We are under no obligation to accept late assignments or waive required tasks (e.g., Class discussion/participation) due to lack of online access or malfunctioning computer hardware. Please consider identifying an alternative Internet source in case of technical problems. Look here for a list of computer labs on the DU campus. Computer support is available from the Information Technology (IT) Help Center.
RESTRICTION OF AUDIO OR VISUAL RECORDING, REPRODUCTION, AND DISTRIBUTION OF CONTENT IN REMOTE COURSES
At the University of Denver, we protect the intellectual property of all our faculty, and safeguard the privacy of all our students in remote learning environments. To this end, students may not record, reproduce, screenshot, photograph, or distribute any video, audio, or visual content from their remote courses. This restriction includes but is not limited to:
· Pre-recorded and live lectures
· Live discussions
· Discussion boards
· Simulations
· Posted course materials
· Faculty feedback forms
· Visual materials that accompany lectures/discussions, such as slides
· Virtual whiteboard notes/equations, etc.
As we engage in remote learning as an academic community, it is imperative to be respectful of all. Keep in mind that if any student is identifiable in a remote class recording, this may constitute a violation of the educational record protections provided under FERPA.
Students with disabilities who need to record classroom lectures or discussions must contact the Disability Services Program to register, request, and be approved for an accommodation. All students are advised that students may tape classroom activities for this purpose. Such recordings are to be used solely for individual or group study with other students enrolled in the class that quarter/semester. They may not be reproduced, shared in any way (including electronically or posting in any web environment) with those not in the class in that quarter.
Students who violate this policy will be reported to The Office of Student Rights & Responsibilities and may be subject to both legal sanctions for violations of copyright law and disciplinary action under Student Rights & Responsibilities Policies.
Tentative Class Schedule & Reading List

We reserve the right to depart from the schedule listed below, but this shall serve as a tentative course plan.  Additional readings may be added on Canvas and you will be responsible for contributing to class discussions regarding the readings.

Class Schedule & Reading List

Zoom link for all classes:  https://udenver.zoom.us/j/95513899223
Week 1 – 9/14/20 – Applying psychology to ourselves
Required readings:

Karson & Nadkarni: Preface, Introduction, Chapter One
APA Publication Manual: Chapters 4, 5, & 6
Recommended readings:
Lukianoff, G. & Haidt, J. (2015). The coddling of the American mind. The Atlantic, 1-23.
https://www.theatlantic.com/magazine/archive/2015/09/the-coddling-of-the-american-mind/399356/
Najdowski, C.J., Bottoms, B.L., Stevenson, M.C., Veilleux, J.C. (2015). A historical

review and resource guide to the scholarship of teaching and training in psychology and law and forensic psychology. Training and Education in Professional Psychology, 9(3), 217-228.
Week 2 – 9/21/20 – Immigrating to a new culture (forensic psychology)
Required readings:

Karson & Nadkarni: Chapters Eight and Nine

Karson (2018) chapter 1
American Psychological Association (2007). Record keeping guidelines. American
Psychologist, 62(9), 993-1004.

American Psychological Association. (2013). Specialty guidelines for forensic

psychologists. American Psychologist,68(1), 7-19.  
Recommended readings:
Davies, J., Black, S., Bentlet, N. & Nagi, C. (2013). Forensic case formulation:

Theoretical, ethical and practical issues. Criminal Behavior and Mental Health, 23, 304-314.
Naude, L. (2015). On (Un)common ground: Transforming from dissonance to

commitment in a service learning class. Journal of College Student Development, 56(1) 84-102.

Ward, T., Gannon, T.A., Fortune, C. (2014). Restorative justice-informed moral

acquaintance: Resolving the dual role problem in correctional and forensic practice.  Criminal Justice and Behavior, 42(1), 45-57.

Week 3 – 9/28/20 –Advising/Community meeting 

Meet individually with advisors from 12:30-2:00
Community meeting for remainder of practicum class.

Week 4 – 10/5/20 -  Conflict resolution and managing strong affect (including suicide and assaultive behaviors)
Required readings:

Karson Chapters 2 and 5
Recommended readings:
Marzano, L., Hawton, K., Rivlin, A., Smith, E.N., Piper, M, & Fazel, S. (2016).

 Prevention of suicidal behavior in prisons. Crisis, 37(5), 323-334.

Tishler, C. L. Reiss, N. S. Dundas, J. (2013) The assessment and management of

the violent patient in critical hospital settings. General Hospital Psychiatry, Vol 35(2), 181-185.
Vielleux, J.C. & Bilsky, S.A. (2016). After a client death: Suicide postvention

recommendations for training programs and clinics. Training and Education in Professional Psychology, 10 (4), 214-222.
Week 5 – 10/12/20 – Transference and Countertransference I
Required readings:
Karson, Chapters 4 and 6
Recommended readings:
Stanley, A. (1996).  The impact of the first forensic encounter:  A trainee’s view.  In

Cordess, C. & Cox, M. (Eds.). Forensic Psychotherapy: Crime, Psychodynamics, and the Offender Patient. London, UK: Jessica Kingsley Publications.  pps. 225-228.

Veach, P.M. (2011). Reflections on the meaning of clinician self-reference: Are we

speaking the same language? Psychotherapy, 48(4) 349-358.
Week 6 – 10/19/20 – Working effectively within a system
Required readings:
Karson & Nadkarni: Chapters Two and Three
Recommended readings:
Magaletta, P.R., & McLearen, A.M. (2015). Promoting cognitive complexity in

corrections practice: Clinical supervision processes with psychotherapist trainees. Psychotherapy, 52(2), 164-168.
Magaletta, P.R., Patry, M.W., Gross, N.R., Butterfield, P.M., McLearen, A.M., Patterson,

K.L., & Norcross, J.C. (2011), Clinical practice in corrections: Providing service,

obtaining experience. Psychological Services, 8(4), 343-355.
Week 7 – 10/26/20 –  Diversity: Categories and Individuals
Required readings: Karson & Nadkarni Chapter Nine
Recommended readings:
Carroll, M. (2010). Supervision: Critical reflection for transformational learning (Part 2).

The Clinical Supervisor, Vol 29(1), 1-19.
Phelps, D.L. (2011). Supervisee experiences of corrective feedback in clinical

supervision. Psychotherapy Bulletin, 46, 14-18.

Week 8 – 11/2/20 –How Should We Treat Prisoners? How Should We Treat Ourselves When We Mess Up?
Required readings: Karson & Nadkarni Chapter Eight
Recommended readings:
Matias, C.E. & Zembylas, M. (2014) ‘When saying you care is not really caring’:
emotions of disgust, whiteness ideology, and teacher education. Critical Studies in Education, 55:3, 319-337, DOI: 10.1080/17508487.2014.922489
Harner, H.M. & Riley, S. (2013). The impact of incarceration on women’s mental health:

Responses from women in a maximum-security prison. Qualitative Health Research, 23(1), 26-42.

Loper, A.B. & Levitt, L. (2011). Mental health needs of female offenders. In T. J. Fagan

(Ed.). Correctional Mental Health: From Theory to Best Practice. Thousand Oaks, CA: Sage Publications, 214-234.

Staton-Tindell, M., Frisman, L., Lin, H-J., Leukefeld, C., et al. (2011). Relationship

influence and health risk behavior among re-entering women offenders. Women’s Health Issues, 21, 230-238.

Week 9 – 11/9/20 – Transference and countertransference II
Required readings:
Karson, chapters 3 and 7
https://www.psychologytoday.com/us/blog/feeling-our-way/201805/is-your-therapist-providing-palliative-care
Mbroh H., Najjab, A., Knapp, S., & Gottlieb, M. (2020). Prejudiced patients: Ethical

considerations for addressing prejudicial comments in psychotherapy. Professional Psychology: Research and Practice, 51(3), 284-290.

https://www.psychologytoday.com/us/blog/feeling-our-way/202007/is-the-client-s-racism-the-therapist-s-business
Week 10 – 11/16/20 – Applying psychology to oneself II (Stress and burnout; self-care)
Required readings:
https://www.psychologytoday.com/blog/feeling-our-way/201511/you-don-t-have-be-perfect
https://www.psychologytoday.com/blog/feeling-our-way/201412/self-care-is-girls
Recommended readings:
Goncher, I.D., Sherman, M.F., Barnett, J.E., & Haskins, D. (2013). Programmatic
perceptions of self-care emphasis and quality of life among graduate trainees in clinical psychology: The mediational role of self-care utilization. Training and Education in Professional Psychology, 7(1), 53-60.
Jussab, F., & Murphy, H. (2015). “I just can’t. I am frightened for my safety. I don’t

know how to work with her”: Practitioners’ experiences of client violence and 

recommendations for future practice. Professional Psychology: Research and Practice, 46(4), 287-297.

Webb, K. B. (2011). Care of others and self: A suicidal patient's impact on 
the psychologist. Professional Psychology: Research and Practice, 42(3), 215-221. 

