Learning Outcomes in ASEM
Goals and Assessments


[bookmark: _GoBack]As part of the ASEM course proposal process, professors need to articulate learning outcomes.  While any course might potentially have myriad outcomes, beyond the “General Outcomes for All Sections of ASEM,” your proposal might focus on 2-3 additional ones that you want specifically to assess.  Parts A, B, and C below discuss identifying goals, articulating outcomes, and tying outcomes to evidence.  Part D explains the assessment process that the ASEM committee has developed.

A.  General Outcomes for All Sections of ASEM

1. Demonstrate the ability to integrate and apply content from multiple perspectives to an appropriate intellectual topic or issue.  
2. Write effectively, providing appropriate evidence and reasoning for assertions.

B.  Identifying further goals

1. It’s helpful to ask yourself two broad questions about any project/program/activity you are trying to assess.  
· What do you want students to know or value as a result of this experience?
· What do you want students to be able to do as a result of this experience?
2. Sometimes it is easier to work from existing course syllabi or other materials to see what works well and establish goals based on that.  Talking with your colleagues can really make a difference here, as well.

C.  Articulating learning outcomes

1. Most of us are accustomed to describing our courses in terms of “inputs:” the topics, concepts, readings, and so on that students will encounter in our courses.  Certainly, that’s important.  However, it’s also important to identify “outcomes:” what we expect students to know and do as a result of the course.  The distinction is between teaching and learning.  In terms of assessing our courses, both informally and formally, it’s important to describe anticipated student learning.
2. Without going so far as to say that all learning outcomes must be observable, measurable, or describable, at least some of them should be.  These outcomes should be manifested in artifacts or evidence that are subject to evaluation and analysis.  Some of them might be rated on rubrics or scales; others might be interpreted or subject to more qualitative analyses.  
3. Sources of evidence are wide and varied: tests, quizzes, formal papers, informal papers, presentations, course projects, experiments and results, class discussions, performance in group work, proposals, surveys, and so forth.  
4. The question to ask: “Given learning outcomes for my class, how can I know how well students are achieving them?”  
5. The table below may help you think about some appropriate verbs to use as you write learning outcomes for your project.  These are sorted by broad goal area, so it is helpful to identify those first.

	Knowledge Acquisition and Application
	Enhancement of higher order thinking skills
	Development of psychomotor skills
	Changes in attitudes or values

	to identify
	to reflect
	to demonstrate
	to challenge

	to list
	to compare
	to produce
	to defend

	to define
	to contrast
	to assemble
	to judge

	to describe
	to classify
	to adjust
	to question

	to prepare
	to evaluate
	to install
	to accept

	to name
	to rate
	to detect
	to adopt

	to categorize
	to formulate
	to locate
	to advocate

	to chart
	to investigate
	to isolate
	to endorse

	to rank
	to modify
	to arrange
	to cooperate

	to distinguish
	to organize
	to conduct
	to persuade

	to explain
	to select
	to check
	to resolve

	to outline
	to research
	to manipulate
	to approve

	to inform
	to assess
	to perform
	to express

	to summarize
	to differentiate
	to sort
	to reflect

	to specify
	to analyze
	to construct
	to justify




An Example of linking learning outcomes to sources of evidence

	Learning Outcome
(“students will be able to”)
	Source(s) of Evidence

	Explain several key concepts from the course, including X, Y, and Z. 

	Bi-weekly quizzes and a final exam.

	Evaluate several courses of action in addressing X and advocate one or more of them as preferable
	Weekly informal papers culminating in one 5-page argument.

	Summarize and assess significant course readings.

	Five 1 to 2-page summary and response essays.

	Demonstrate the ability to apply theories studied in the course to specific situations or artifacts.

	Graded class discussions; final course project




D.  ASEM faculty will assess the two ASEM outcomes for one of their courses each year.

Faculty will choose the course they want to assess, then receive directions to enter their ratings, based on the following rubrics, into AssessIt! 

1.  Please describe the assignments, activities, or student-generated learning artifacts that you used to judge how students met Learning Outcome 1: “Demonstrate the ability to integrate and apply content from multiple perspectives to an appropriate intellectual topic or issue.”  

Level 3:  Proficient 
Student is effectively able to synthesize content derived from two or more points of view, scholarly interpretations or perspectives, bodies of data or information, or disciplinary/methodological traditions.  This synthesis, further, is accompanied by analysis or interpretation that makes an effective point about an appropriate topic or issue.  For example, the writer explains and justifies how one perspective is preferable to others, or the writer articulates the bases of convergence or divergence among multiple perspectives. 

Level 2: Somewhat Proficient 
Student is able to present content derived from two or more points of view, scholarly interpretations or perspectives, bodies of data or information, or disciplinary/methodological traditions.  While the topic or issue is appropriate, the student relies primarily on summary.  When analytic points are made, they remain largely at the level of assertion, with relatively little explanation, development, or justification. 

Level 1:   Not Proficient 
Student is unable to present content derived from two or more points of view, scholarly interpretations or perspectives, bodies of data or information, or disciplinary/methodological traditions.  As a result, the work lacks depth or is one sided.  Or, when the student does present content from multiple perspectives, the presentation is shallow or, even, inaccurate.  Or, the student chooses a topic or issue that is inappropriate. 


2.  Please describe the assignments, activities, or student-generated learning artifacts that you used to judge how students met Learning Outcome 2: “Write effectively, providing appropriate evidence and reasoning for assertions.”

Level 3:  Proficient 
Student produces texts that meet the conventional expectations of an academic readership, using ample evidence from worthy sources.  Student explicitly analyzes evidence and logically ties it to refutes alternative positions or interpretations. 

Level 2: Somewhat Proficient 
Student produces texts that meet the conventional expectations of an academic readership; the amount of evidence may be minimal or derived from lesser sources; or, the evidence may be plentiful and appropriate but not subjected to analysis.  Argument may rely more on assertion or declaration rather than on demonstration, leaving readers to do much of the connecting of evidence to claims. 

Level 1:   Not Proficient 
Student produces texts that fail to meet the convention expectations of an academic readership.  Or, evidence may be so minimal or inappropriate as to be unconvincing.  Or the student may so misinterpret or misapply evidence as to lead the reader to question the writer’s grasp of material.  Or the student may simply do a “data dump,” reporting sources with almost no analysis or reasoning about them. 


This assessment will also invite you to answer four questions:

	· If you'd like, please share any notes or comments you might have about distribution of students' proficiency for this learning outcome (optional).



	· Briefly comment on what you learned from the assessment.  In particular, what worked well in students meeting your learning outcomes?  (For example, what will you will do again?  What might you recommend to others teaching ASEM.)



	· Briefly discuss any curricular or pedagogical changes that you will implement based on this assessment.



	· Please share any recommendations about the course learning outcomes, about the assessment rubrics, or about any other aspect of ASEM.  The ASEM committee will use your input to consider revisions in this course category. (Optional)

	






Historical


ASEM Faculty Course Assessment Process, 2010-2011
						
Having faculty evaluate and reflect on their courses, particularly how well students achieved learning outcomes, is an important part of the ASEM assessment process.  The ASEM Committee wants to be as parsimonious as possible in gathering more specific information than grades alone provide.  To those ends, and to further the ultimate goal of improving student learning, we ask you to answer four brief questions.  

To frame your response, we’ve reproduced the learning outcomes and evidence you listed on your proposal.  Please review these, change any outcomes that have evolved since your proposal, and add any missing measurements.  Then answer the questions below to reflect on this course.


	Learning Outcome (students will…)
	Source(s) of evidence 
on how well students achieved each outcome

	

	

	

	

	

	

	

	



1. [bookmark: OLE_LINK1][bookmark: OLE_LINK2]What went well this quarter in your core course, including your sense of how students achieved your outcomes?
2. What didn’t go as well as you anticipated in your core course, including your sense of how students may not have achieved outcomes to the degree you hoped or expected?
3. What are your plans for improving this course, given your reflection?
4. Comments.
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