
Increasing Opportunity

Integration of Choice for All/Anna Armitage M.A. 
Advisor: Dr. Norma Hafenstein



Rationale for Choice for Gifted & Talented

• Choice & talent development is best for all students, but 

essential for GT students (Renzulli, 2010)

Essential to effective differentiation

Intrinsic to the multitude of acceleration practices

• Choice can reverse underachievement as it provides 

opportunities for student voice & autonomy (Sousa, 2009)

Choices build on 2e student strengths, instead of emphasizing weakness (Sousa, 2009)
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Rationale for All Students to Choose

• Teacher-supported, student-autonomy increases student 

performance (Furtak & Kunter, 2012)

Considering personality traits and learning styles gives students opportunities to set 

themselves up for greater success (Lin & Overbaugh, 2007)

Promotion of intrinsic motivation & engagement (Evans & Boucher, 2015)

Choice is best when it provides meaningful connection for students

• The reality of heterogeneously grouped classrooms force 

educators to implement choice for all

Morgridge College of Education morgridge.du.edu 3



Establishing an Environment of Choice

• Flexibility, frequent questioning, & non-authoritative (Sousa, 2009)

Providing a flexible tone is itself an aspect of differentiation (Tomlinson & Moon, 2013)

Assessments to inform teaching & learning—allows for the planning of choice

Responsive to the diversity of student variance

Manages routines & leads students

• Autonomous learner model (Betts & Kapushion, 2016)

Centers students and gifted needs

Prioritizes student self-understanding & growth

Always provides opportunities for choice & student suggestions of choice/modification
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Environment for Choice in Practice

• Class norms that are agreed upon by students & teacher

• Culture of respect reinforced through restorative practices

• Systems to support student autonomy

Check-ins & monitoring

Clear expectations laid out in assignments & for each day

Checkpoint calendar to allow students to work at their pace & keep them accountable

• Resources at the ready

Provide the multitude of student resources at the beginning of the unit

Organize resources based on challenge level, learning style, interests, etc.

Make this organization clear to students
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Practicing Choice for All

• Scaffolding

• Consider the executive functioning skills of students

There can be too much choice (Evans & Boucher, 2015)

Establish different options for product, process, & content based on student needs

Model how to work independently & the systems that your class will use

• Account for their comfort level with choice and autonomy

Make choice transparent for them—familiarize them with Bloom’s taxonomy

Students should understand what they’re choosing & why—whether it  is based on data or interest

Gradually increase choice & autonomy & prov ide lots of structure at first

Timers, frequent check-ins, quest ion system, opening/closing circles

• Pre-assess & assess students’ frequently to provide the appropriate resources

Students can only work independently if it’s clear where they are at & where to go
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Almost Total Freedom to Choose
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Almost Total Freedom to Choose
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Almost Total Freedom to Choose
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Scaffolded Choice
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Scaffolded Choice
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Student Projects
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Evaluation of Learning Experience & Choice
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Gifted Student Responses
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Student Responses on the Modified Project
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Conclusion

We are our choices.

--Jean-Paul Sartre
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